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- Letter from the Ediior:

Dear Reader:

The Summer issue of the Kansas Reading Quarterly is devoted
to secondary reading. Although the articles were written with the
junior high and senior high teachers in mind, many of the ideas
can be and have been adapted for use in the élementary grades
There should be something for everyone.

Deadline for the receipt of material for the Fall-Winter issue is
September 15. For inclusion in that issue, Jocal IRA councils are
encouraged to send their 1973-74 slate of officers to the editor, as
well as any calendar events which they would like publicized.

Please direct your comments and suggestions concerning the
Reading Quarterly to the editor.

' Sincerely,
Sanora Greer, Editor,

STATEMENT OF POLICY

The Reading Quarterly is a joint publication of Kansas
International Reading Association and Kansas State College
of Pittsburg. The contents of the Reading Quarterly do not
necessarily reflect or endorse the opinions of the editorial
staff or the members of Kansas IRA.
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Black and While { Parbara Queen

4 is an Lnglish
;u]d R(}a(] instructor at

) Webh City Senior
All Over High School

ine Missourt.

Barbara QUEEN

OFf course, it's a newspaper. Aned Les, it is an old joke—and not
avery funny one at that. But it isn’t always true! A newspaper may
b black and white, but it o't necessarily read all over. Why not?
Well, Mony and Did wee usually too rushed, and maybe the children
are too. But mavhe the real problem is that they don't know how
to read oo onewspaper, After all, how many high school 1nglish
classes take w break from Julms Cacsar and Silas Maroer long
cuotngh to read the imaming paper? And yet, it « high schon] stodent
nuit schicol tomorow and never read anything else, hie would read
w newspuper, it only 1o Jook for a job in the want ads, Therefore,
i this is the “classic™ most people will he reading, why not make
sure thad they will be able to get the most from what they read?

Many teachers may be reluctant to nse newspapers in cass from
sheer fear that it might he frowned upou. But once they try it e
realize the resources o newspaper offers, anrd once they see the
results, most will ugree that it was time well spent,

Create Interest In Newspapers

One of the first problems an English teacher faces regadless of
the materinl sed ds that of creating an inmterest in reading. How-
ever, sinee ot stadents consider reading newspapers e leisure
time activity. crestimsg interest is not so mueh of a problem,

One of the best ways Lo start a unit on reading newspapers s to
call the nearest didly newspaper office and have enongli copies of
the paper for cach stident delivered to the sehool, The expense
involved may bring eries of "No” from the admimstration.
many papers hase special rates for schools, and some will even give
copies Tree of Charge. One teacher placed these copies by the door
the -first v of school and let the shindents hrowse throngh the
paper on their cwn, and even adde vecords for backeroand misie
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on following days. Her idea worked, and students tooked forward -
to their reading time and it became a part of the class routine for

the rest of the year. This interest in reading was carried over to

other reading material, and by studying various reading skills with

the papers, reading problems improved. (Johnson, 1970.}

Another way to create interest in reading newspapers is to usc
material other than the newspaper itself. For example, there are
many films available which explain the procedure involved in print-
ing newspapers, or covering news events and reporting them. Speak-
ers who are well informed and familiar with néewspaper work can
also add to a student’s knowledge as well as hclp create interest in:
reading the end product of their topic. These speukers could be.
personnel of a local paper, a large near-by d'uly paper, or even the
sponsor of the school paper,

Visit the City Newsprer Office

If arrangements can be made, it might also be beneficial, as well
as educational, to visit a newspaper office and see, first hand, the
steps involved in printing a paper. If it is impossible to go to the
newspaper office, it might be possible to bring part of the office to
the class. Examples of wire service news can help explain how we

~ get news from far away places. Mats, proof, and press plates can

become visual aids to add to a student’s appreciation of the paper.

Making a scrapbook can become an interesting project for even
the slowest student. This can include everything from finding exam-
plés of datelines, by-lines, wire service news, mistakes missed by

- proofreaders, and even obituaries, to a major news story that is

followed for seversl- days; to articles that were of personal interest
to the student.

Simply giving the student frce time, to read-whatever he wants
can help create pn interest in reading, beeause it eliminates the
anxicty sometimes associated with reading for a grade, or reading.
to find answers that will be cither right or wrong.

Therc are many special projects that can accompany the news-
paper unit as class projects, or on an individual basis. Students
might enjoy clipping articles that they think will still be in the news -
the following day, and those they think will be historically important
fifty or one hundred years in the futare.

One section of the newspaper that most students will nced to be
taught to read is the stock market report. After students understand
how to read this page, an assignment could be made to “buy” a
few stocks and then follow the report to see what gains and lo'sses '
would have been made.

—_—T) —
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Produce A School Newspaper

AMuer studying the wewspaper, shidents could iy producing their
own paper containing articles written by clss members. The antie
cles contd welnde exaauples from all the wreas of the paper stndics
sucloas cditoricds, cartoons, tews stories. Tonun interest storics. aned
even want s,

Once students have o interest in reading the paper. varions
reading skills o be treht nsing examples from the paper. One
skill that can vastly he developed by mceans of new papers is vocah-
nlary, While reaivg the new spaper, wost stadents will enconter
words completely nesw o them, And as one stady by Johnson < 1970)
shewved, vocabilirs words are vasior 1o learn in the contest ol a
nesespaper stery o bronr aosword hook list.

One ot the first thines students wall encopnter while reading news-
peapers, il Do the dhfteront secetions of the paper. Fachiob the words
of these sectiois it be undesstood so i students will hiow
whint tvpe ob wticles and iformation will be found there, As vach
of these sections are studied separatelv, there will he any more
words that may be new to studeuts, News stories sametimes inclnde
words that stsdents oy oot know, bt will need to know ta indeer-
stand theaticle, A teachier can point out these words to the student,
orcedents conld make their ovwn list of new words,

A stident who earns the mcaning of the word “indicted” will
remembier that meatdnz moch longer it he reads a0 story abont
sormenne whowas judicted, than iF be memorizes the meaning foom
a mnineeovraphed List of vocabolary wards, I a0 student doesn’t
hnow the nanivs of “indicted” or “propecanda™ he prababby woulid
not ever attempt (o rewd an article whicl conteined either of these
waords in the title,

Onee e article is read, the student s apt to encountir ather
wotds that will need to e defined. Another advantage i using
words fronr nowspapers Tor study s that many words that are Gikely
o be frevpeenthy hed suaeh s paper tiger and ol slick will e
encomtered. while these sane words woull alinost never appear
ot a stawshardized vocahalaey s Bat, these are words that studenls
Lear, and contel Beonsing, when thes discuss oy prolilems thiy
are of importance o thens and to the world,

Build Vocabulury

Tt also should be pointed oat that cacl section of the newspaper
cuntaing words that are peculir to that particular subject. A
weathier report wsaadly awppears o the first page of every paper,
Yet who wonlil read abont the “mereney™ wnd “precipitation” if
tow didnt Rees ol ey were” A0 L who bnows what else
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might be found just by reading the weather report? Like, what was
the bright star you saw just bei=w the moon last night?

Many boys are attracted to the sports page, but girls might be
too if they undcrstood the sports terms used there. Many of the

. boys who were reluctant to talk in class might be more than willing

to explain some sports terms. Students will also find that some words
have different meanings when used i different areas. Most people
use the word “completion” to mean somecthing is finished. But is
that what it means in a sports article about football?

The stock market report is probably avoided for the simple reason
tha* most pecople don’t understand it. Yet, everyone has heard of
Wall Street. and it is important to the country so why not try to
understand it. Here again, students may be amazed to find that

“volume” duesn't refer to how loud the sterco is! The stock market
report also offers something else to study—abbreviations. Many

abbreviations can be found throughout the newspaper and to fully
understand what is talked about, it would be necessary to know
what the letters stand for. This could begin with students listing

“all the abbreviations they can find in ther papers and then identify-

ing them.
Use of Headl_ipes

Another reading skill that many high school students will have
trouble with is finding and stating the main idea of a paragraph or
longer selection. Karlin (1964) states, “The concept of what consti-
tutes a main idea must be developed in the student. The teacher
may wish to begin by referring to a newspaper headline that tclls
the whole story ” Headlines do provide an excellent source
for teaching the reading skill of finding the main idea. One activity
that can be used is to give students several articles with the head-
lines cut off and have them match the article with the correct
headline. After students have examined how writers arrive at
their headlines, they can practice writing their- own headlines for
articles. Often these headlines are better than those originally on

" the article.

Students also need to realize that writers put ideas and sentences
in a logical order. One activily to emphasize this is to scramble
sentences in an article and have students work individually or in
groups of four to five to rewrite the article as they think it originally
was. Students can also get practice organizing ideas by writing
their own articles. Writing assignments may not appear to be
directly related to teaching reading skills, but for a student to learn
how to properly write examples of stories, he will need to read
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examples written by others. Also, if a student can realize how
articles are arranged in order, he can also train himself to look
for this arrangement of ideas as he reads, and thereby help increase
his comprehension and understanding of what is read. [f & student
writes a “liow-to-do-it” article he will have to know how to put
things in logical order, training himself to the logical order of steps
he may encounter in math or svience classes.

Newspapers also provide the student with articles written on
many different levels, News storics are written for facts and stu-
dents leam to look for those facts. Human interest stories are
written for interest, to amuse, enlertain, and also to inform, but
there is a dilference between these and straight fact news.

Editorials can present a reading challenge to students. These too
have their own vocabulary words. Not only are these words to
study for their literal meaning but also for tileir implied meaning,
Along with studying editorials, students could look at denotative
and connotative meanings of words. This could help students
realize how some writers intentionally select their words to create
a certain opinion in their reader. High school students should be
made aware of this so that they can separate what is fact from what
is a slanted view of a subject. Editorials are a very good place to
point out the uses of words. Students should also look for editorializ-
ing in news articles und slanted views of the news. Of course,
practice is one of the hest wavs to fully realize this and writing
cditorials or activities that require students to write examples help
students realize the power of words,

Cartoons Arca of Study

Cartnons and comic strips are also worth reading in class because
not only are they cnjoyuble, it is one section of the paper that is
usually read! However, students should realize the real message
some cartnons, especiully political cartoons, carry.

Advertisenients also deserve consideration beeause, like editorials,
they often carry w slanted view. Students usually enjoy looking
for examples of slanted ads and rewriting than fu a more honest
light.

Another reading skill that can be taught uvsing newspapers is
scanning. Since all articles have headlines, students can scan these
to find those they would be interested in reading. The urticle can
then be scanned to find the important details so the student will
know if he wants to spend time reading the entire article. Some-
times scanning s all that is necessary to obtain the information

—_T3



E

O

from an article. This is a valuable skill when reading a paper, be-
causc it would tike all day to read cvery word of a large city daily
paper, and yet, by scanning, the important news, as well as articles
of individual intcrest, will not be missed.

One way to help students learn to scan articles is to draw parailel
lines down the center of an article. Ask students to scan the article
to find information that can be found in the center part of lines,
Questions can also be asked that can be answered from information
from various parts of the paper. For example, you might ask a
guestion that includes the name of a person who was in the head--
lines. Students can scan lLeadlines to find the article that is «bout
that person and then scan the article to answer the question.

Teach Critical Reading

Reading newspapers can also be beneficial to students becnuse
it offers many opportinities to do some critical thinking. As a
student follows important news items, he begins to draw conclusions
feom the material he has read. A very good example, and a very goad
opporturity for students was available in 1972. During an election
year, the paper will, without a doubt, carry many, many articles
on the beliefs and aims of candidates. By closely following these
articles, a student can get information about the candidates and
from what he rcads, he can draw conclusions about the qualifications
and potential of the candidates. From these conclusions, he can
form opinions as to whom he thinks is best suited for the political-
office. After he-has formed an opinion, he then makes his decisions
for whom to vote. Thus, the student has done critical thinking
to arrive at what might be one of the mast important dccisions he
will ever make. OFf course, critical thinking doesn’t have to be on
so large a scale. But, students are often called upon to use critical
thinking in reading assignments in clijss textbooks, and a newspaper
is very good training ground.

Newspaper (ames

Many games can also bhe used to teach reading skills thh a
newspaper. Not only can these be fun for the students, but they
help create interest, und—they teach.

Crossword puzzles can be made from the words that appear in the
paper. Select the words to be used and then place them in an
arrangement that will have identical letter crossing. Information
to determine thic needed word could be taken from the article the
word appeared in.

Pictures of people who were in the news can be nseful in descrip-
tive writing. Show the picture to the class and have them make a
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list of all the descriptive terms that fit that person based on what
was read about hin

Newspapers muy also provide activitios to help students” listening
abilities. Articles can be read aloud and then stndents asked the
[oHowing questioas: Wha? What? When? Where? Why? und
How?

Another activity is to send three or four students from the room
and read an article from the paper to the rest of the chss. Huve
students return one at a time. The first student to retumn is told
about the wticle read by o student who stayed in the roonm. Then,
he tells the nest student and so on, After all have returned, re-
reacl the article to see how accurately the story was followed.

Newspapers contain many articles that involve doing things in a
sequence, These can be read aloud, and students asked to tell the
steps in order. !

An abundance of ideas for writing ideas can be found in news-
papers. Articles can be copind omitting all punctuation and capitali-
zation. Students can then correct articles and checek with the origi-
nals. Interesting ideas for story starters can be clipped from papers
and taped onto a piece of paper, These can be passed avound the
room and stucdents cun seleet ideas to write about. {Cheyney, 1971.)

Reasons for Reading

One of the main goals of a teacher when teaching reading, re-
cardless of the material used, is to help the student develop an
appreciation fur what is read, and thereby an appreciation for
reuding. As stated before, most students don't object o reading
newspapers ax much as they might object to reading poctry or a
play. Therclore, it is casier to get them to read, and by carefully
pointing out the resources of a paper, it becomes casier to also
develop a seonse of uppreciation Tor what is read. However, this
appreciation doesn’t stop with newspapers. As students become
interested in reading papers, they begin to see the value of reading
and the necessity, as well as the pleasure, of being well informed.
Therefore, this interest i reading can casily be transtevrad to other
material. A good pattern to follow—especially with reluctint read-
ers—is to introduce maguzines, then paperback books, then re-
sources of the library, and from there, the stndent, it is hoped, will
be interested enongl to carry on on his own.

Newspapers can be w very edncational tool for the clussroom.
For not only can it help develop the reading skills mentioned pre-
viously, it can educate students in an widimited number of topics.

i3



And, this knowledge helps prepare a student for the world he lives
in, because these topics will be those that concern the whole world
right now. Textbooks become outdated, and unfortunately too few
schools can afford to keep replacing them. with the most current
issue. But a newspaper is probably the most current reading mate-

-'rial anyone can read. Just one more reason why newspapers should
be understood appreciated, and read all over.
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A Readine Lesson— Dr. Richard D,
= caadmeg 1.esson Robinsun is an

l[s F() Ir'm assistant professor
¥ of education at
illl(l l‘ ormatlt Unicersity of
Missouri—-Colunihia.

Ricriarp D. RoBinsoy

When asked, teachers often have a rather vagoe understanding of
how a reading lesson s organtzed and tanght, They may list varions
approaches or materials but be unable to indicate how they wonld
be used fn relition to cacli other, Many teachers have the mistaken
notion that all they need o do to lave a suceessiul lesson is come-
plote a certain number of activities. While cach initselt may be a
vitlnable experience, it is of Httle value if there is no relationship
to previons learning or future instroction, There newds to be a
hasie plhim or organizaitonal selieme around whicle all reading
activities are based. Although this article deals with reading
instraction per se, the ouiline sugzested is cqualls appropriate lor
content arci instruction at the clementury, junior bigh, and senjor
hivh levels,

The tormat of the directed reading lesson can be compared to
the stractural framework of ot building,  The workmen use this
skeloton of steel as a foundations on which to construct the building,
In the sime manner, the teacher sof reading hases the many class
activities on the framework of the dircetend reading lesson,. An
organizational approach of this type does not limit the ereativity
of the teacher nor does it specify the content of any particular
fessor “The directed reading Tesson simply indicates the order i
whicl activities should take plwee aud the relationship they have
to cach other, Factars suchas lesson content, Tenath ol instructionad
tinee and arcas needing review are determiaed e the teacher,

The following oulline is the format of the directed reading lesson.
Coddev cacle Bieading ave given a nnber of elass activities which
are intended onbvoas examples of that particular area. No - lesson
shonld contain all of the snegested examples as the teacher must
desizn the lesson to it the purticular needs and interests of the
students,
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II.

1v.

Format of the Directed Reading Lesson

Develop readiness for the reading lesson

A. Developing background
1. Discuss related personal experiences
2. Connect lesson material with previous class work
3. Discuss new concepts
4, Stimulate student questions
5. Set tonc or mood of reading selection

B. Developing special skills : .

1. Examine organizational patterns of lesson (title, head-
ings, subheadings, appendices, etc.}
2, Discuss maps, graphs, or pictures

C. Developing new vocai)ulary

1. Introduce new words in context (relate this new vocab-
ulary to previous class work and-the readiness activities
of {%i's lesson) _

2. Utilize pictures or other visual aids to develop new
word concepts .

-3, Provide opportunity for repetition of new vocabulary
(class discussion, word or phrase cards, vocabulary
games, etc.) . .

4. Check understanding of new words through compre-
hension questioning and exercises

Set purpose for silent reading :
A. Determining objectives for silent reading
1. Divide selection according to purposes for reading
2. Discuss purposes with class before silent reading
B. Selecting a specific purpose
Read for details
‘Read to answer specific questions
Read to determine sequence of events
Read for main idea '
Read to compare and contrast details and ideas
Read to understand directions
Read to determine fact or opinion

Read to give an oral presentation

Read selection silently to meet stated purpose

A. Limit silent rcading periods according to the predeter-
mined purposes for reading

B, Check students’ comprehension of the material following

each period of silent reading - :

Discuss silent reading and oral re-reading
A. Responding to purposes for silent reading
Review purposes for silent reading
2. Discuss responses to questions (use text as a source for
these answers} »
3. Read oraliy those parts of material necded to substanti-
ate answers

0N T L0
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B. Developing oral reading for a purpose
1. Convey o message to listeners
2 Read fTor entertainment {dramatize style, toue or cx-
pression)
Vo Develop related reading skills based on material from lessan
AL Review appropriate word analysis skills
I Useof structural analysis
2. Use of context elues
3. Use of dictionary
B, Heview appropriate comprehension skills
Lo Use ol literal comprehension skills
a Locate information and facts
b Follow sequence of events
v Tdentify characters, places, and names
. Follow directions
2. Useinterpretive comprehiension skills
i Locate primary theme or nein idea
h. Organize personal ideas hased on selection
e Develop implications or onteomes
do Suminmarize reading passage
3. Use ol eritical comprehiension skitls
i Evaluate quality or merit of passace
b. Tdentify bias and opinions ol anthar
¢. Note structure and style
C. Review appropriate stidy or reference skills
1. Use ol dictionary skills
2. Useol related library materials
3. Use of graphic materials

Reading Is I"'undamental

Reading Is Fundamental ( RIF) is a national program de-
sivied o give children a pleasant incentive (o read by letting
them choose, from a wide varicty of inespensive, attractive
paperback books, the ones that interest then, and by letting
them keep the books as their own, Most of the children RIF
serves have never owned a ook,

The pational BRI program, in asociation with the Smith-
sanian Tostitution, sets roaly and gnidelines, provides project
development materials and teehnical assistance 1o ocal REF
projects throughont the United States, But the strength of
RIF projects lies in their grass-roots involvanent, for cach
community organizes, develaps, Tunds and mns its own pro-
sran,

For more information write RTF, Smithsonian Institution,
Wishington, 1. G 20560,
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Hannias I Byron D. Moats is a
H‘lpplbl’ tes e graduate student in
Wisc[‘, Yes Secondary Education,
' Kansas State College
of Pittsburg, '

Bynon D. Moarts

One of the areas of reading developed in the secondary schools
is that of critical reading. In this area propaganda plays-an impor-
tant part in everyday life. As a society we are bombarded day in
and day out with propaganda. People who have some knowledge
about propaganda are in a much better position to evaludte what
comes to them through newspapers, magazines, radio and television,
They are more apt to vote intelligently, purchase more wisely, and
are less prone to make decisions which -they may later regret.
Students could benefit greatly from study in this vital area of critical
reading.

Some of the students will have never heard of propaganda. If
they ever hope to detect and to evaluate propaganda, they mus!
have some background information from which to start. Onc could
get a book on propaganda, prepare a lecture from it, and stand
before the class and tell them all about propaganda. The students
might be less than thrilled with this introduction to propaganda.
However, the book still has its uses. Someone has to have some
background in the subject, and the teacher might as well be the
propaganda expert. Perhaps a better introduction would come .
from the things which the students see everyday—magazines, news-
papers and television. When the students come into the room, they
could find it filled with samples of propag'mda from political cam-
paigns, newspapers and magazines. On the back of each sample
would be an explanation of what technique of propaganda was
being used and how it attempts to sway the individual. " The students
would be allowed to study as many samples as they wanted. After
most of the class had studied a wide variety of the samples, a dis-
cussion could be held to determine just what propaganda is and
what its uses are. The teacher would guide the discussion and fill

in any background information that is missing.

With this background, the students would then be ready to look
for examples of propaganda which they could bring to class. Each
student would present his example and explain why he felt it was
propaganda. The teacher should also bring samples of propaganda

— 80 —



O

ERIC

Aruitoxt provided by Eic:

for the students to analyze, The students and the propaganda sam-
ples should be carcfully matched. The more able students would
get subtle propaganda which would be a challenge for them
analyze, while students with less ability would get samples which
they could succeed in unlocking, In this wayv the better students
would be stimulated and the other students would not be stymicd
in their efforts.

Once the students can deteet provaganda, the next step is to see
it they can apply what they have learned. This could be aceom-
plished by having the studeuts create their own propaganda. They
shonld be able to do this as a cluss project, such as:

1. The cluss could put out a newspaper or a magazine. Different
sections of the paper appeal to diflerent readers. Therefore, many
types of propagandi could be used which w;mld enable all members
of the class to work ou some sections of the paper or magazine.

2. The class could be a television station and write its own
shows. The students of lesser aud average ability could produce
the commercials for the shows, The students with roore ability
could write a documentary using propaganda techniques. Editorials
would be another area for the more able students to make use of
their talents to sway the andience.

3. The class conld be a political convention where some of the
class could work on campaign buttons, buanners and signs, Others
could vrganize spontancons demonstrations, while the more wble
stucdtents conld write the keynote speceh and the party platform,

4. The class could have a tial in which several of the mewbuers
are charged with using propaganda techniques. They must defend
themselves against the charges, while the rest of the elass prescuts
evidence against them.

5. The class could be a car manufacturer which makes several
types of cars. Various ads could be writien to promote the cars
produced. Dilferent techniques would be used for dilferent cars,
since the cars will appeal to varions groups of people.

Teachers would bhe able to thmk of many wore situations 11 which
the students could apply the things they have learmed ahout propa-
gandi. U is most important that they be led to the point where
they can apply that knowledge which they have learned. Ounce
the students can do this, they can eritically evaluate the mass of
propaganda which they see everyday, Understanding propaganda
won't necessanily mike the students happier, but they wiil be a
little wiser.
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s Virginia Faye Brunner
* »
Be _QUILl, teaches reading,

. I'm Rcading ! English, and science
- and serves as building
' reading coordinator
for the sustained
silent reading program
at Horace Mann Junior
. High School in Wichita.

VirGINIA FAYE BRUNNER

The Friday before any school vacation is usually one of near

pandemonium and mild hysteria, especially the final period of the
day. But at Horace Mann.Junior High School in Wichita, this has
not been the case. In fact, 30 minutes of that final period is held in
almost complete silence. The program responsible for. this phenome-
non is known as Sustamed Silent Reading, or SSR for economy of
“expression. :

Conceived by Lyman C. Hunt, Jr., of the Umvemty of Vermont
in 1960, uninterrupted sustained silent reading had as its objective
the development of each student's ability to read silently and with-
out interruption for a relatively long period of time. Originally
assigned the acronym USSR to gain attention, it quickly gained too
much attention and the U was dropped. (McCracken, 1971.)

Development

Reading is a skill and like any other skill, pmctxce and drill are
necessary for the development of that skill. Sustained Silent Reading
provides the student with the opportunity to practice this reading
skill in the privacy of his own mind, without fear of mistakes or
embarrassment over his reading difficulties. According to Mork
(1972), it also affords him the privilege of reacting to any new con-
cepts that might be presented as he reads.

Rationale

. ‘Horace Mann Junior High School is located 'in a low socio-
economic area near the core of Wichita. Multi-racial, the school
has been naturally integrated for many years. Many of the students
are bilingual, being of Mexican-American descent. As with other
low-income arca schools, Horace Mann students had reading diffi-
culties. Therefore, academic success was nccessarily limited. How
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serious these Wlifficulties were was not known amtil a study made
last spring indicated that the average reading level of the student
body was sivth grade. With a degree of alarm the faenlty was
ready for snggestions in regard to clevating the reading levels of
its school population. Suggestions included my appointment as the
building reading coordinator with additional released time to fune-
tion s« resoree person for the entire faculty, In addition, a staft
seminar was offered to the facalty for three hours of graduate
credit. The conrse, in teaching reading skills, placed emphasis on
teaching both word-attack skills and comprehension skills in the
varions disciplines. The most revolutionary suggestion was  to
experiment with the Sustained Silent Reading program and incor-
porate it into the daily Tesson plans of the faculty,

huplemendation

The oricinal cuidelines were followed as closely as possible. Only
in a few instances were adjustments made necessary. The entive
faculty agreed to the time and the guidelines when they were pre-
sented by the coordinator.

Lo Al students must read silently. Obviously some students were
dilutory alamt selecting materials but given the alternative ol
assivncd reading, active participation usually came quickly.

20 All teachers and wlministrators must read silently. Secing
adults read w book that they obviously enjoy was often a completely
new experience lor many students,

30 Eaeli student is free to bring his own reading materials, Un-
fortmately. many ol our stndents did not have aceess to reading -
materials in their homes, To help, our teachers cleaned their hase-
ments and garages, and begzed Trom neighbors and relatives to
wather masazines, classic and junior elassic comice bouoks, paper-
back books. and any other tvpe of reading materials v order to
have an adegquate supply of reading matter available in the chuss-
room, “Hhe student was required to have enough reading matter
to keep linchuey daring the entire reading time, to avoid moveinent
abont the oo which encowrages visiting with neighbors.

A D all possible instances @ tmer is used. “This prevented the
reluctint reader from hecoming o clock-watehier, Tt also allowed

the teacher to hecome engrossed in his own reading.

o

S50 No reports, cither written or ordl, are required. Reading for
pleasure and improved silent readding skills are the goals desived
in Sustained Silent Bewding, Often a0 natnral flow o discussion
would begin, The teacher often enconraeged this by oceasionadly
sharing an idea or a0 paragraph from his reading. New adeas intro-
dnecd this way cnconraged many lively disceussions,

— 83 -



With these guidelines” in hand the facnlty l)c came imnersed in

* Sustained Silent Reading at Florac:: Mann.

. Scheduling

- Reading timcs were scheduled for first honr on Monday, second

- hour on Tuesday, third hour on Wednesday, fifth hour on Thursday,

and sixth hour on Friday. The fourth hour was climinated because
of the lunch schedule. With students moving through the halls
throughout- this hour, sustaining silence was impossible!

~ Enough time was allowed at the beginning of each reading
period for the teacher to take care of the roll, to make announce- -
ments, and to allow the students to make their reading selections
and get settled down at their desks. The teacher then announced
the official starting time, set the timer, and began his own reading,
The minimum reading time agreed to by the faculty for the pro-
gram’s initiation was ten minutes. Within six weeks the minimum
had risen to thirty minutes with many classes reading as much as
forty-five minutes. A few had increased their time to a full class
period.

Results

I now ask your indulgence as 1 slip into the role of an eye-
witness reporter. Imagine, if you please, a girls’ and a boys’ physical
education class properly separated by a ceiling-high partition.
Normally you would be hearing the shouts of excitement and vocal
strains of physical exertion. But on this particular day, hoth the
boys and the girls are reading silently.” Dressed in their gym clothes,
stretched out on the floor, leaning against the wall, or curled up on
bleachers, these students are demonstrating what every other 'stu-
dent in the school is doing.at that particular time of that particular
day, practicing their silent reading skills.

Walk by a shop class and see ninth-grade hoys Imndmg over a
book or magazine. Watch the typing class pushed back from their
typewriters, busily devouring the contents of their chosen reading
materials. Check thc math classes, the band class; the vocal music
classes, and the art classes. All are participating. Peck in the
library and watch the proctors reading, or walk past the office and
see office aides and administrators stopping their work to enjoy the
contents of the material in hand.

Allow me now to offer several vignettes of true experiences as
observed and reported since Horace Mann accepted SSR.
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2 A local school official had visited Horace Mann twice in a
relatively short period of time. The first time he was there the SSR
program had not begun and the usnal hustle and bustle of school
fife abounded. On his second visit, his arrival happened to coincide
with the heginuing of that p‘.lrticul:n' day’s SSR period. iy
deseription: “The silence was ecrie! Even the principal was
readding.”

® A substitnte teacher, new to the building, had threatened to
take wway a class’s SS5R period if it did not get quict, The class
aquickly settled down and she had no more discipline problems
with it.

® The students at Tlorace Mann are given the option of spending
any time they have remaining in their lunch period in the gym.
They are permitted to play busketball, volleyball, ping-pong,
shuffleboard, or they nay dance. 1 they choose not to go to the
gym, then they are allowed to go outside €f the clements are fuvor-
able. Many of these students choose to remain in the cafeteria in
order ta read. Several even take their books to the gym to read,
and some carry them to a fuvorite comfortable spot outside.

® One of our knglish teachers sold 21 paperback books during
the month of September. In October her sales jumped to 63 ]mnl\s
and have continued high throughout the year,

® A seventh-grade science teacher placed students” orders for
paperback books for an amount totaling: $33.00 during the month
of Murch. When these books are usually less than 75 cents, that
order represented w kege number of books.

° Members of the reading department have just completed the
posttesting of several sections ()f seventh-grade English students
who had spent part of the first nind weeks in developmental reading,
in the reediog liboratory, While tabulating the results, the reading
instructors discovered that 977 of the students tested shawed grade
level reading improvement of at least one grade, and many demon-
strated two or three grades improvement.

Has the Sustained Silent Reading program been responsible for
these improvements and this new enthusiasm?  Winton Crown,
principal at Horace NMann, stated, “I feel there is a very definite
impact on the reading skills of the students. T feel that $SR is ¢n-
titled to the credit and praise it has received thus far”

Evaluation

The entire faculty at TTorace Mann has cooperated with the co-
ordinatoy and the SSK program. Ilowever, this cooperation has
been olfered with varying degrees of enthusiasm. Some instructors
of dess acadenmic subjects have needed the pressure of their peers
and their students to keep them involved in SSR. These instructors
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were rclucant to give their class time to reading, which they felt
was not an integral part of their disciplines. It has bcen my per-
sonal observation that for these instructors experience was certainly
the best teacher.

Tt-would be unfair to sug;,cst to you that all of the students were
reading all of the time every day. But it is true that the few who
are not reading o any certain day do respect the nght of the others
in the class to enjoy reading.

Conclusions

The Sustained Silent Reading program will continue at Horace
Maun the next academic year. With positive steps obviously being
taken toward the goal of improving the reading level of ‘our stu-
dents, with the interest of other schools in the system turned toward
our SSR program, and with the new awareness of the pleasures of
reading now being born in our students, we must continuel Our
staff strongly suspects ‘that these few minutes of silence during the
day serve a dual purpose. First, the reading skills of these ado-
lescents are receiving practice. Secondly, these same adolescents
have a time to sit down and collect their thoughts. The emotional:

-and physical development of these students produces an inner
turmoil and struggle that necessitates an oc.casnonal time-out from
the stresses of the day

References

McCracken, R. A. [Initiating sustained silent reading. Journal of Reading,
1971, 14 521-524, 582-584.
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Wichita to Host Fall Conference

The Seventh Annual Wichita Reading Conference is sched-
uled for October 13 at Wilbur Junior High School in Wichita,
The conference is cosponsored by the Wichita Council of IRA,
the Curriculum Division of Wichita Public Schools, and Kansas
Right-to-Read program.

More specific information wxll be dxssemmatt.d as it is made
available. '
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Book Reviewys

Teuching Reading in the Content
Arcas by Harold L. Herber, published
by Prentice-dadl, 1670,

Teaching students to learn,
not Iy rote memorization  of
facts, but by acquiring knowl-
edae of how to iuterpret the
fucts with which they are con-
fronted s w0 central theme of
Herber's hook. Because of the
information explosion, it is im-
poasible to teweh all the facts,
and even it one could they mighit
be ontdated before a student had
a chance to use them. {erber
feels that most teachers teach
the wiy they were taught in
school, not the way they were
tuuglht to teach, Tle attempts to
Lreak down the practice of using
old methods to attack new prob-
lems, An asumplion made by
many teachers teaching in cone-
tent arcas is et the student als
ready has the necessary reading
skifls,  His book is a guide for
teachiers i content areas who
want to teaclt reading and study
skills adone with content. e
gives practical wistance by pro-
viding  study  guides” materiads
with the chapters used inspecilic
wontent darvas. Reading aond rea-
soning guides are provided for
Fauglish, social studies, mathe-

nudios  and  scienee. Herber's

Look would seem to be a prac-

teal book for elementary and
secondary teachers.
Mo Tueseas

Reading in the secondary clussroom by
R. €. Ankerman, published by Me-
Graw-Hill, Tue, 1972,

In the preface, Aukerman

states that Reading in the sec-

imdary classroom is a book for
the secondary teacher. The obi-
jective of the book is to improve
learning in the content arcas and
as such is not concerned with
remedial reading  or teaching
how to rewd. Aukerman’s hook
chuncentrates on the skills and
refinements that are needed for
the seconduwry school student o
read successiully.

Information and methods hielp-
ful to classroom teachers can
be found throughout the hook.
Aukernnan shows methods to de-
termine the reading levels of
students which are invahiable
when finding materials to match
the reading ubility of tha stu-
dents. He shows how tests are
most often organized and  the
reading problems that can arise
from some ol the patterns of or-
canization.  Ways to find the
readibility of texts are given,

The book fills a necd bor the
classroom teacher who olten iy
at @ loss over the solutions to
the problems presented by read-
ing in his classroom. At tinws
Aukermun scems repetitious, es-
peciatly in the chapters on con-
tent areas; however, tuken as a
whole his book is a useful tool
fur the classroom teacler, '

Bynoxn Moars
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Remedial Reading
. -Maleri'al for Nancy Lynn Hall is

' . a remedial English
' Jll_nlOI' and teacher at Fort Scott

Scnior High Junior High.School.
School Students '

Nawncy Lynn Haro

Editors Note:

The author has compiled a list of materials teacher-tested in her
classroom. They have been divided into tiwo major categories:
(1) high interest-low vocabulary materials and (2) supplementary,
. enrichment, and skill building programs. Listings are alphabetically

arranged by publisher in the first section; the interest levels as wel/l
as the reading levels are included for each type of material in both
. sections.

I. High interest-low vocabulary books for junior and senior high
students '
A. Benefic Press
10300 W. Roosevelt Rd,
Westchester, Ill. 60153
Reading level: 4-5, Interest Level: 4-9
1. Afro-American studies
-a. Afro-American contributors to American life
b. The progress of the Afro-American :

2. Basic concepts series

How maps and globes help us

How charts and drawings help us

How reference’resources help us

How money and credit help us

How people live in China

How people live in Canada

How people live in India

How people live in Central America
How people live in Africa

How people live in Japan

How people live in Brazil

How people live in Mexico

How people live in Argentina and Chile
How people live in-Ancient Grecce und Rome
How people live in the Middle Ages
How people live in the USSR

DO B E mmn e TR e B0 TR
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g. How man began

r. How people live in the- Middle East
g, How the new world was diseovered
t. How the new warld was discovered
w. How our governient began

v, How documents preserve freedom
w, How school aids democracy

x. How the American cconomic svsten lunetions
Living things

w. Plant structure

b, Plant functions

o Ioseets

Jd. Fish

¢, Birds

. Amphibians and reptiles
v Namnals

Lo The human body
Earth and the universe

. Air

b Oceanography

¢ Water

. Rocks aind minerals

e, Weather and elimate

f. Our changing carth

w. Onr salar system

h. Bevond the solir system
Matter and machines

i Muachines

h. Light

¢ Blectrieity

d. Sound

e Theat

. Magnets and electromagnets
¢, Rockets and satellites

I Chemistry

Special series titles

A Science through experiments
b, Science and the scientist
What is it series

a0 What is air

b, Whit is an wtom

. Whatis a bee

d. Whatis acell

e, What is a dinosaur

f. Whatis clectricity

. What is clectronic communication
b Whitis énergy

i Whet s gravity

oo What is heat

4



What is 2 human -
VWhat is an insect
What is a machine
What is matter
-What is a reptile
What'is a rock
" What is soil -
What is a solar system
What is sound
What is space
What is a star
What is water
w. What is weather
B. Doubleday & Co,, Inc.
School & Library Division
Garden City, N.'Y. 11530
Doubleday Signal Books
Reading level: 4, Interest level: 7-12

fE T OTE

1. Adventure in Alaska
2. Adventure in deepmore cave
3. Arthur Ashe: tennis champion
4. Austin of the Air Force
5. Baseball bonus kid
6. Baseball spark plug
7. Big band
8. Black soldier
9. Blast-off
10. Blood red belt
_11. Bonnie .
12. .Caro!l Heiss: Olympic queen
13. Cathy and Lisette :
14. Civil was a sailor
15. Climb to the top
16. Dance -
17. Dinny and dreaindust
18. Dust track danger *
19." Donna Devarona
20. Double trouble
21. Evans of the Army

22. Fast ball pitcher

Fear rides high .
First lady of India .
Fishing fleet boy
Football fury

. Footlights for Jean

28. Gang girl

9. Ghosts of Lee House

. Jimmy Harris on stage
. ‘Going, going, gone
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32, Gracie
33, Green livht for Sandy
31 High Puckett, jranping center
35, tot rod thunder
36, Hich sehool drop-out
37, Juck Wade fighter Lor liberty
A5 Jungle seeret
349, Jady North, drum majorette
0. Kendall of the Coust Guard
A1 Kid from Cuba

2, Lichining unice
5. Long reach
1. Martin Father King
5. Nysteryat Lind's end
6. Mystery of hlue star Todge
47, Mustery of the Hooded mine
45, Avstery ol idden harboy
A9, Mystery of the juside room
S0 Mustery of the thitd-hand shop
S0 Nancy Kimball naese’s wide
520 Nat Doulap: junior “medic”
53, North Pole

L. Nursein training
55 Pete Cass: scerambler
A6, Pony of the Sioux
57 Pro-funthadl pnokie
35, Oneen of Englad
29 Roar ol engines
6. Reden roomdip
61, Runaway teen
62. Scanlon ol the sub service
63, Sea treasure
Gl Second vear nurse
G5, Shy virl
i, Ski patrol
67, Sutwmer to remember
65, Three cheers for Polly
6. Three who dared
Fomany Davis story
Trapped in spice
Trouble at Merey Tlospital
TV daneer
Iwasa Black Panther
J.oner
Mighty hard road
7 Servimg in the Peace Corps
T, Shirley Chishiohn
T Toath abont deogs
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C. -Fearon Publishers
. Lear Siegler, Inc.
Educational Division
6 Davis Drive
Belmont, Cal. 94002

Interest level—Grades 7-10

: Reading
1. -Pacemaker fiction , level
a. The five on the first foor 2.0

The clubhouse m stery
Catch Tom Rud%’

The haunted house
Over the rickety fence

The man without a memory

Treasure in the ruins

A bomb in the submarine

A gun from nowhere

Adventure in the snow

Ride on a rainy afternoon

. Mystery at camp sunshine

Uncle Bill comes home

The strange artist

Island adventure

Trail to adventure

Mystery cottage

Around the town

By the sea; three short stories

‘Around home; three short stories

Devil rock

Night adventure

Robbery at Blairs

Trouble on the farm

2. Vocational and instructional

x?ggrpﬁévp?ﬁrrww?®m999v
S R o i
O OrOONNMNONOR L LWNWNMN N

a. Eddie in school .22
b. Getting a job 3.6
¢. Jerry works in a service station 2.2 -
d. Measure u 2.7
e. Money makes sense 28
£. Planmng meals and shopping 2.5
g. Plans for living: your guide to health

and safety 2.8
h. Time and telling time : 29
i. Tobe a good American (4 text workbooks) 3.3-3.9
j. - Using dollars and sense 3.6
k. You and your woild 2.3

3. Pacemaker classics
a. The jungle book
.b. The last of the Mohicans
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(D]

4,

Field Bducational Publications, Ine.

¢, The moonstone

4. Robinson Crusoe

e, Freasnrer Island

f. Two years before the mast
Pucemaberfadventares inspace
Reswding level-=2.5-35
a Moondlight—3 books
b, Jowrney to Mars—3 hooks
¢ Red planet—3 hooks
Paucenaker/ true adventures
a Pales of animals
b lales of escape
e Pdes of flving
d. Tales of shipwreck

Giti' ) NMission St
San Franeiseo, Cal, 9105 !

I

[

The Kaleidoscope readers

a Two Bladdes of grass

L. Tlhree o'clock courage

¢ Lour corners ot the sky

o Five words long

- Sivimpossibile things

f. Seven is a handy figure

v The civlith day of the week
he Placement inventory

~

The dicdkiered flag series
£ Wheels
b, Riddler
¢, Beareat
o Simechup

£, Sl'l'dll\!)l('
f. Flea

. Grand Prix
b A0

Flapipenings

a. Chili peppers

B Pancho Villa rebels
¢ Rl trap

do Jokers wild

The morgan bav mysteries

a. Hue westery of morgan eastle

Lo The mvstery of the marble
.m;!t'[

¢ ‘The myatery of the inissing
tierling

o FPhe mvstery of the midaight

visttur
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. The‘myst‘ery of the musical I
ghost ' ' 3.5 - 4-10

4-10 -

f. The mystery of the marauder’s
gold - , 3.9
g. ‘The mystery of the myrmidon’s
© _journey ' - 4.1 4-10

5. The wildlife adventure series
a. Gatie the alligator.
b. Sieeky the otter
¢ Kipper the dolphin
d. Tawny the mountain lion
e. Bounder the jackrabbit
f. Thor the moose
g. Ruff the wolf
h. Arctos the grizzly ,
6. The deep-sea adventure series
a. The sea hunt .
b. Treasure under the sea
c. Submarine rescue
d. The pearl divers
.e. Frogmen in action
f. Danger below
. Whale hunt
. Rocket divers
7. The Americans all series -
. Chumash boy
. The magic door
. China boy
. Stranger at cherry hill
. Vikings of the plow
. Road for Rudi
E. King’s son
. Island boy
E. Henry Z. Walch, Inc.
19 Union Square West
New York, N. Y. ’
High interest-low vocabulary Walch books for older
slow readers.—grades 4-8.
1. Fiction
Bats and balls :
The day the spaceship landed
Guards for Matt
. Mystery guest at left end
The perfect pitch
Quarterback’s aim
Rough ice
Shot-put challenge
Shrimp’s soccer goal
. The spaceship returns
The trouble with Francis
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1. Look at curs
m. Louok at guns
n. Look at the Army
2. Non-fiction
a. Blue and white abroad
b. Cluapionship trail
¢ Parl the pearl
d. "The gasoline buggy of the Duryea brothers
e. Grand Prix at the glen
f. Jou Namath, superstar
Let's go, Yuz
The remarkuble ride of the Abernathy boys
Ruud race round the world
Roud racing
Spoits cars
The steam cars of the Stanley twins
m. Stock car rucing ' C
n. Thirty-one and six

=0

——,
s T s e

I, Supplementary, curichment, and skill-building programs and
materials.

A

1.

Rreakthroush! .

Four paperback hooks for upper-grade students who have
faikad with busic reading programs.

Allvn & Bacon

Rockleigh, Nuw Jersey 07647

Singer Programns

I. “T'he Singerf{ Random [louse literature serics
2. The Bans o= House reading program
3. Readig o= ' Lagers
N T
: Snger

AR

™ ark 10022
Projec:
To e ‘g abilities of students, grades K-12.

Project read oonnes textbooks, tests, and other teaching;
preservice and mservice training programs:  parent-com
munity involverent programs. Based on M, W, Sullivan's
extensive study of redding problens,

Behavioral Research Laboratories

566 United Nations Plaza

New York, New York 10017
Daolch fonr-step reading program
37 books wraded in reading difliculty. Reading level 1-4,
interest devel 1-8.0 For supplementary and  recreational
veading,

Garrad Publishing Co,

1607 North Market Strect

Cleanpidgn, Hlinois 61520
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American adventure serivs
22 stories about American heroes for reluctant rmdm
interest through high school, especially boys.

Harper & Row, Publishers

. 49 E. 33rd Street

New York, New York 10016

. Beu better reader serics

* Prentice-Hall, Inc.
Englewood Cliffs, New Jersey 07632

Open highways program

For slow-starting students, ,L',rades 1-8, who nccd a special

approach. Allows each student to move at his oivn pace.
Includes workbook and resource material,

Scott, Foresman & Co.

Glenview Illinois 60025

Bowmar reading incentive program
Filmstrips, books, records. A mature style \v:th contlolled

. vocabulary starting at third-grade level. Somec titles:

Horses, Dune buggies, Custom cars, Motmcyclcs, Drag
racing,

Bowmar

622 Rodier Drive

Glendale, California 91201

Readmrr for concepts
High interest stories to help reluctant readers increase
comprehension skills, particularly drawing conchmon and
making inferenccs. :

Webster Division

McGraw Hill Book Company

Manchester Road i

Manchester, Missouri 63011

Scope Skills

Exercise books to introduce skills to undemchw\ers 4-6

grade reading level, senior high interest level.
Trackdown—Ilanguage skills
“Wide World-—reading skills
Dimensions—reading skills
Spatlight—reading skills
Sprint—speed reading skills
Across and down—word skills
Word puzzles and mysteries—word skills '
Count down—study skills
Jobs in your future—job skills
Scholastic Book Services
- 904 Sylvan Avenue
Englewood Cliffs, New Jersey 01632
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Webster classroom reading clinic
A comprehensive kit to correct reading difficulties, 4-9. A
variety of remedial materials for independent use or with
teacher help.

Webster Division

McGraw THill Book Company

Mimchester Road

Munchester, Missouri 63011

Building reading power
Progr ammed course for low rmdmn' ability students, about
fitth grade level,

Charles E. Merrill Publishing Company

Reader's Divest reading skill builders

1. Intermediate program, levels 2-6: 51 books
2, Advanced program, levels 4-10: 46 books
3. Individual audio lessons—cgssettes, reel-to-reel, 127 L.

P. Record
a. A Man, a cave, and a dream/Wendell
b. I bailed outfAmerica thanks you
4. Practice pads—intermediate and advanced
Reader’s Digest Serviees, Ine,
Educationad Division
Pleasantville, N. Y, 10570
Action
Comprehensive reading program for secondary students
reading below tourth-grade level.
Scholastic Book Services
Y0 Sylvan Avenue
Englewood Cliffs, New Jersey 07632
Vocabulab 11
Scicnee Research Associates -
254 [Sust irie Street :
Chicago, Ilinois 60611
Reading attainment system
Reading laboratory for junior high and high scheol students
reading st 3.0 to 4.5 level- The materiul was especially
developed to appeal to student interest.
Graolier Educational Corporation
845 Third Avenue
New York, New York 10022
Reacling success series
Basic skills books prepared especially for problem readers
age 10-16. Include high interest topics such as swimming,
folk singing, bascehall,
American Education Publications
Fdueation Center

Columbns, Ohio 13216
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. Perceptametic reading series materials ' : NN
Kits at 8 Jevels for unse with tachistoscopic projector to

reinforce vocabulary skills and develop work attack skills.
Remedial readling program _
A program on tape plus workbook and textbooks.
Rhiem Califone o :
- 5922 Bowcraft Street
Los Angeles, California 950016

Hoffman language arts and phonics: progrum :

. Components include projector with sound system and view-

ing screen, study and achievement units on filmstrip and . .
xl'_f:cords, student answer books, headphones, and junction -
OX. _ - R -
Hoffman Information Systems

5623 Peck Road .
Arcadia, California 91006

. Readmaster program materials . -
- A programimed reading machine that acts as accelerator,

tachistoscope and pacer. Has programs in ' perception,
phonics, vocabulary, speedreading,. o
Ken-a-Vision - -
5615 Raytown Road
Kansas City, Missouri

. Phase reading development program
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. Audio reading progress

10 16 mm films containing 260 different length phrases to
help increase reading rate and comprehension.
Journal Films, Inc,
Skill building reading films- S
Films for intermediate grades through senior high on read-
ing growth and improvement, ' '
Coronct Films
65 E. South Water Street
. Chicago, 1llinois 60601
Instruction tapes in phonics, comprehension, word analysis,
vocabulary, study skills. :
Educational Progress Corp. .
8539 E. 41st Street
Tulsa, Oklahoma 74145
SRA reading laboratory series: synchrotcach
recl-to-reel and cassette tapes.
-Science Research Associates; Inc.
259 East Erie Street . o
Chicago, Illinois 60611
New graded word phrases _
Filmstrips for tachistoscopic training. To aid students in
developing sight words, increasing vocabulary, training in -

word analysis. ‘ :




